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Waiting for the Barbarians: Teaching within the Digital Typhoon

John Cripps Clark
Deakin University

john.crippsclark@deakin.edu.au
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WAITING F@RITHE BAR_ KRIANS!
TEACHINGWITHIN'THE DICAEA
WPHOON_;&" -

OlEslA WelH o& ulzo] wg niE7)

After climate change our greatest challenge as educators is how we respond to the digital
typhoon which has enveloped us. How are we, as educators within this the rapidly changing
digital environment, carry forward millennia of teaching tradition. The metaphor of the
typhoon is a provocation. Not only do the typhoons that hit both Korea and Australia (we
call them cyclones) cause great destruction but without them ecosystems become senescent (C.
M. Lee, Kwon, & Cheon, 2017; Lin, Hogan, & Chang, 2020).

Our students are immersed in this digital environment, but this does not guarantee learning, as
Ju Song Lee has noted: "simply putting language learners in a digital learning in English
environments may not automatically guarantee successful second language vocabulary
outcomes" (2019, p. 771). We need to deploy the tool of educational theory to construct
pedagogical experiences which empower our students to take control of their learning and act
in the digital world. As Joce Nuttall wrote: "This is ... an awe-inspiring responsibility for
educators everywhere: our work fundamentally intervenes in the development of others (and
often, inter alia, ourselves). For this reason, all educational practices have deep -ethical
implications" (2020).

I wish to explore two ethical and practical challenges on which we, as educators, have the
responsibility and ability to act, with our students:

1. judging the accuracy and reliability of the information; and

2. visual-linguistic reasoning

To address these challenges, I draw on two intellectual traditions, which were created as their
respective nations emerged to change the world: Cultural-Historical & Activity Theory research



founded by Lev Vygotsky in early Soviet Russia and Pragmatism began with Charles Sanders
Peirce in late nineteenth century America (Engestrom & Sannino, 2010; Leontiev, 1978;
Peirce, 1997; Vygotsky, 1962). Allied with the educational traditions we carry within us ({&
%) we can not only weather the storm but channel it from destruction towards creation
(Schumpeter, 2008).
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Look & Talk

Try again!
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Tour Name Finding

Tour Information(Time&Place)

Ticketing

HE T2 XIEE Y=Ll Guide Material

ETIi

Tour Name Finding

25 20 I+ 2= W
- All around town tour - Which tours do vou have?
- Downtown - Can I see the Statue of Liberty on the city tour bus tour?
- Daytime tour - We would like to go on atour during day time.
- Night tour - Do vou give bus tours?
- Bus tour - Do you have hop-on tours?
- Hop-onhop-off
- Statue of Liberty

Ticketing
2= B0 I 2= IE
- Ticket - How much are tickets for ..
- Adult ticket - How long can Tuse?
- Chid ticket - How nmch do children have to pay?
- Pay - I'would like to have 1 adult ticket and 1 child ticket.
- Total price

ETRI 21131
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Tour Name Finding

S : What kind of tour would you like to take?
U : We would like to go on a tour during the day.

U - What is the price of the city bust tour?
5 We have three different bust tours. The downtown tour costs ..
U : Can | see the Statue of Liberty on these tours?

Tour Information

U : When does Night Tour leave?
5 oIt leaves every 30 minutes.
U : Where does it leave from?

Ticketing

U : How muchare tickets for the all around tour?
5 : Adult tickets are 50 dollars.
U : How much are tickets for children?

Guide Material

5 : We have anaudio guide for 10 dollars and free tour booklets.
U : Do you have tour booklets in Korean?

Task 2924 0IE2 2 2T21 1:1 WEOI==S 010, 11 0IS2 HEYU= 0ISCE IR EH HOITS S

—_

Greeting ¥ ‘ Greet

-‘r![IHEI“M = Findinﬁ.Tour
E‘*E“ﬂﬂl [:hoosii:lg.Tour
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U3t flow = tree EEI°I graph £ FAELC

= CH=t Flow Map =

- Welcome to New York City Bus Tours: How may | help you?

2 Hi, | would like to take a bus tour.

You're in the right place. We offer two types of tours of the city, the
Downtown Tour and the All Around Town Tour. Which tour would you
like?

wew

Il take the Downtown Tour.

How many tickets would you like?

| would like one ticket.

Your total will be 40 dollars.

Here you go.

Thank you. Here are your tickets and your change
Thanks.

You're welcome.

When and where does the bus leave from?

The bus leaves from Times Square at 10 a.m. every morning
| got it. Thank you.

Enjoy your tour of New York.

Thank you. Bye-bye.

S R R B e

e
(H21M: ® mot iAo =tol

| Task=City_Tour

S: Welcome to Mew York City Bus Tours: How may | help you?
U: Hi, Twould like to take a bus tour.
S: You're in the right place. We offer two types of tours of the city, the
:Iiikogrr?ntowrr Tour and the All Around Town Tour: Which tour weuld you Task=Greet&Finding Tour .

e ) 5: Welcome to New York City Bus Tours:
U1 take the Downtown Tour. : - 5

5 ; ; &8 S:How may | help you?
S: How many tickets would you like? s %

3 £ : Uz Hi, | would like to take a bus tour.
U: | would like one ticket. Rt s M
S: Your total will be 40 dollars st A R
U: Here you go-
S: Thank you. Here are your tickets and your change.
U: Thanks.
S: You're welcome.
U: When and where does the bus leave from? Task=Choosing. Tour
S: The bus leaves from Times Square at 10 a.m. every morning: S: We offer two types of tours of the city, the Downtown Tour and the All
U: | got it. Thark you. Around Town Teour.
3: Enjoy your tour of Mew York. &8 5: Which tour would you like?
U: Thank you. Bye-bye. U: Tl take the Downtown Tour.

—JF—I‘" [Hgl' LI I—I'EI SP_ slot: tour_name

Task=Choosing. Tour
S: We offer two types of tours of the city. the Downtown Tour and the All
Around Town Tour.
W:Whjch tour would you like?

U: Il take the <tour lue>. @tour_ {"D
/ Tour"}

SP: Which tour do you want totake?

ETRI 25/31



Graeting&Finding

5
&& 5. How may | help you?

Nelcome to Néw ork City Bus Tours:

U: Hi; 1 would like to take a bus tour.
5: ¥ou'rein the right

place.
t: hoosing. Tour

o

:We offertwo types oftours ofthe city, the

Downtown Tour and the All Around

Town Tour:

&3 5 Which tour would you fke?

SP: Which tour do you wantto take?
U: Ti take the <tour_name=value>.
@tour_name={"Downtown Tour”, "All

Around Town Tour}

UP: 1 would fike tickets forthe

<tour_name=value>
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Teacher and Student Perceptions and Preference towards Cultural Topics
in University English Class

Seong, Myeong-Hee
Eulji University

seong@eulji.ac.kr

Abstract

The topics and contents in English language textbooks affect students' motivation toward
learning language and the integration of cultural components into language teaching can
increase motivation in a language class. The purpose of this paper was to investigate teachers'
and students' preference towards cultural topics and contents in university English language
classrooms. The research questions were: What cultural topics do students prefer to study?;
What cultural topics do teachers prefer to teach?; Do these topics align with what research
says are optimal topics for culturally competent study? Both qualitative and quantitative data
were gathered via questionnaire to students and teachers. Based on the findings, topics that
would be optimal were suggested for future university EFL textbook content creators. The
pedagogical implications and future directions of the study were discussed.
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Author

Myeong-Hee Seong is a professor at FEulji University. Her research interests include
classroom-based action research, student centered learning, EFL pedagogy, and English for
specific purposes. She was the former president of the Modern English Education Society.
Currently, she is the president of the Pan-Pacific Association of Applied Linguistics.



Relationship Between Autonomy and Academic Performance
in an Online EFL Program

Shin, Inyoung
Nameoul University

6000@nsu.ac.kr

Abstract

Online instruction appears to have several benefits over conventional offline programs.
Learners may access information and lectures they want to take at any time and place
(Capper, 2001). Nonetheless, several concerns toward online education are recognized, such as
high dropout rates (Bouhnik & Marcus, 2006; Liaw, 2008) and inefficient learning experience
(Mansour & Mupinga, 2007). Given that autonomy is considered one of the most crucial
elements for learners’ academic success in asynchronous online programs, it is necessary to
evaluate roles of autonomy on second language (L2) learners’ academic success in online
English education. In this regard, this study aimed to examine the relationship between
autonomy levels and academic performance in an online EFL context at a university in Korea.
Firstly, it attempted to identify features of autonomy and to measure students’ autonomy
levels depending on those attributes with students’ self-reporting on required autonomous
behaviors in their situated context. Then a questionnaire, semi-structured interviews, and a
pre-test and a post-test of English proficiency were used to access the relationship between
autonomy levels and performance of students. The results showed a positive and statistically
valid relationship between autonomy and academic performance (Pearson’s r=471, p<.01).
Among 5 features of autonomy, extrinsic motivation (EM), intrinsic motivation (IM), learning
strategies (LS), time and environment management (TM), and self regulation (SR), their LS
demonstrated the highest relationship with their performance despite students’ low levels of
LS. EM showed a fairly strong relationship with performance while SR and TM had
moderately strong relationships.
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Liaw, S.-S. (2008). Investigating students' perceived satisfaction, behavioral intention, and
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Lynch, R. & Dembo, M. (2004). The relationship between self-regulation and online learning
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Mansour, B. E. & Mupinga, D. M. (2007). Students’ positive and negative experiences in
hybrid and online classes. ,,242-248.

White, C. (2003). Language learning in distance education. Cambridge: Cambridge University
Press.

Author

Inyoung Shin is an associate professor at Namseoul University. She studied TESOL for M.A.
and Ph.D. at UCL Institute of Education. Her research interests include Bilingual Identity,
EAP and Online learning.



Case Studies on Writing Tutors’ Identity Development:
From Correction to Collaboration

Cho, Sookyung & Kim, Dahee & Baek, Cheol
Hankuk University of Foreign Studies
sookyungcho@hufs.ac.kr; Kimdada eng ling@hufs.ac.kr; hufscback@hufs.ac.kr

Abstract

This study aims to explore how a novice EFL (English as a Foreign Language) writing tutor
developed his identity as a writing tutor, compared to a more experienced tutor. There have
been very few longitudinal studies that investigated a writing tutor’s progress and development
as a tutor through a long period time. Furthermore, it has rarely been studied how a
non-native speaker of English—such as Korean writing tutor, that is, English as Foreign
Language learner develops his or her identity as a writing tutor by examining how s/he
interacts with the tutees. Thus, in order to examine a novice tutor’s development, this gap,
this study compares and contrasts interactions of two Korea writing tutors—an experienced
tutor and a novice tutor—with their tutees. For this purpose, each tutor’s four writing tutorials
—eight in total, all of were about 30 minutes long, were audio-recorded. All the data were
transcribed line by line and compared and contrasted across these two writing tutors through
thematic comparison. The analysis reveals that the experienced tutor was more likely to
collaborate with her tutees from the onset than the novice tutor, and that the novice tutor
came to collaborate more with his tutee as his tutorials went on. These findings not only
corroborate the findings of the previous literature on tutoring as scaffolding on student
learning, but also imply future directions for tutor training as well as tutoring writing.

Authors

Sookyung Cho is an associate professor at Hankuk University of Foreign Studies, Seoul,
Korea. Sookyung Cho has a strong interest in second language writing, in particular, English
language learners’ perceptions and attitudes towards feedback, including tutor, peer, teacher,
and computer feedback.

Dahee Kim is a Phd student in the English Linguistics department at Hankuk University of
Foreign Studies, Seoul, Korea. Her research interests include second language writing,
tutor-tutee Feedback, and multi literacy.

Cheol Baek is one of the writers taking part in this study. He is working toward his doctoral
degree at Hankuk University of Foreign Studies, Seoul, Korea. His area of interest is
teachers’ perceptions regarding giving feedback to students. In order to widen his point of
view, he has researched many teachers in the field of applied linguistics.



Digital Literacy as Survival Skill: The Change of EFL Teaching and
Learning Environment due to COVID-19 QOutbreak

Lee, Bo-Kyung
Myongji University

Abstract

The world has been getting through the pandemic, COVID-19 since the end of 2019 and this
devastating situation has changed many things in our daily lives. Social distancing has been
required more seriously than ever before, which was unavoidably led to opening schools and
courses via on-line, or e-learning. Obviously, we are now living in the society well-equipped
with digital infrastructure. Besides, the students are digital natives who may not feel awkward
with on-line class at the very least. What about teachers? Professors? EFL practitioners in
particular? Did they cope with this unprecedented situation well by providing the students
high-quality digital materials and classes? Was their digital literacy good enough to handle the
unexpected requirement of digital teaching? The presentation demonstrates how an ELT
professor of an academic English reading and writing course struggled for the development of
digital classes and materials for the first four weeks after the beginning of semester. Also, the
students’ feedback on the digital classes will be introduced. Since any kind of disastrous
situation can take place in today’s interconnected society without notice, ELT teachers,
professors, and practitioners should prepare themselves in advance for another difficult
situation in the future.

Author

Bo-Kyung Lee is an associate professor of Bang-mok College of Basic Studies in Myongji
University. She is responsible for academic English reading and writing courses. Her research
interests include ELT materials development, ELT materials evaluation, Multimedia-assisted
language learning, and Digital Literacy, and teacher training.
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Implementation and Perceptions of Peer and Teacher Feedback
in L2 Writing Instruction at a University

Lee, Yuhwa & Kim, Shinhye
Keimyung University
u-hwa3720@hanmail.net; shinhye6@kmu.ac.kr

Abstract

Both peer feedback and teacher feedback have been important pedagogical activities in second
language writing classroom. This study is to examine L2 writers’ perceptions of the
experience in both peer feedback and teacher feedback. For this study, 50 college students
participated. Two survey questionnaires after peer and teacher feedback were used to compare
and examine the students’ perceptions about both feedback process. Writing samples through
peer and teacher feedback were collected to evaluate students’ revisions and improvements
from both their first drafts marked by peer feedback and teacher feedback and their revised
drafts. The results show that students were enjoyable for both peer and teacher feedback
experience and they admitted to revise their first drafts as much as they can. Because of the
lack and uncertainty in terms of vocabulary, grammar, structure, and expression ability in the
process of peer feedback, students prefer receiving the teacher’s feedback and the revision rate
from the teacher’s feedback was higher.
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Kwon, E-S. (2018). An Analysis of Korean EFL College Students’ Peer Review and Revision
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Principles and Applications of Teaching English Collocations
in a Digital Age

Kim, NahkBohk
Korea Nazarene University

Knb2030@kornu.ac.kr

Abstract

The purpose of this paper is a review of the recent research and discussion on the importance
of lexis and teaching-learning methods dealing with the multifaceted combinations of words in
the corpus-digital-age. The central idea of the Lexical Approach (LA), called collocations,
consists of lexical chunks ranging from verb phrases to collocations to longer formulaic
sequences, where individual words are frequently used with a group of other words (Lewis,
1993). Lexicologists have pointed out that past individual word and grammar-based language
learning and teaching which is an approach to vocabulary and grammar dichotomously limits
communication skills (Conzett, 2000; Lewis, 1997; Nation, 2001; Nattinger & DeCarrico,
1992; Wray, 2002). Focusing on observing, recording, and reusing lexical chunks such as
collocations and recurring formulaic language, a corpus-based study along with the
development of computer technology shows much of language consists of multi-word
prefabricated chunks, which are unanalyzed wholes welded into co-occurrence and collocability.
A wide variety of chunks and commonly used bundles of words with collocational pairs can
be more communicative and productive for communication from the integrated perspective.
Such intensive explicit lexical chunks teaching in an EFL setting allows learners to maximize
language input, as well as intake and output, able to acquire not only grammar and
vocabulary in an integrated manner but more effective in exercising their four language skills.
Implications for communicative vocabulary instruction in LA are discussed.
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Abstract

In this paper, we consider the grammatical errors about articles in the writings of Korean
elementary students. If we posit that principles of Universal Grammar/UG require nominal
arguments (i.e. noun-expressions which function as subjects or complements) to be
DPs/determiner phrases in adult native English grammar, then it follows that Korean students’
subject and object nominals have the same syntactic status of DPs/determiner phrases from the
outset. Since Korean elementary students alternate between nominals like the hospital or a
pilot containing an overt determiner and seemingly determiner-less nominals like hospital or
pilot, it is clear that the students sometimes give determiners an overt spellout, and sometimes
give them a null spellout. This means that we need to develop a principled account of how
determiners come to have a null spellout in the Korean learners’ grammars. Following the
Underspecification Model, in the case of the first language acquisition, it is argued that in the
same way as auxiliaries like be/have/do are overtly spelled out when fully specified for all
the features they carry in the adult native English and have a null spellout when
underspecified for one or more of the relevant features, so too determiners have an overt
spellout when fully specified and a null spellout when underspecified. However, Korean
students have already acquired their own grammar, so all the grammatical categories in their
grammar have the specified features. This means that Korean students’ deletion errors of using
determiners in DPs come from a different reason, not like the underspecification. I provide an
alternative answer for the deletion errors with the null determiner parameter. This makes it
difficult for Korean learners to learn articles in English.
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Abstract

This study aimed to provide objective indicators for learners and teachers when they select
and apply a series of children’s literature suitable for each school year. In addition, it
constructed a corpus of children’s literature series using corpus linguistics methodology, and it
corpusized the 2015 revised English curriculum and the full textbook of each publisher. It
selected children’s literature based on the ERIK (English Reading Index in Korea), which
comprises the reading phases applicable to Korean learners. It selected a total of 16 series
from the children’s literature in ERIK phases 1-4. The number of books of each series was
set to 25. The criterion for the curriculum vocabulary was the basic vocabulary list of the
2015 revised English curriculum. For the criteria for the textbook vocabulary, the present
study downloaded textbook data from each publisher’s website and constructed a textbook
corpus. It also compared the children’s literature corpus with the basic vocabulary list of the
2015 revised English curriculum and identified the vocabulary concordance rate between the
two. Additionally, it investigated vocabularies that were frequently used in the children’s
literature series but were not included in the basic vocabulary list. Last, it selected a series of
children’s literature that was the most suitable for each textbook by examining the vocabulary
concordance rate between the children’s literature series and the textbooks of each school
year.
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Abstract

The current study aims to examine differences of English reading passages in the National
Assessment of Educational Achievement (NAEA) for 9th and 11th grade in terms of basic
counts, lexical diversity, syntactic complexity, and readability using Coh-metrix, which is a
computational and automated textual assessment tool. NAEA is designed to figure out
students’ basic scholastic abilities systematically by the Korea Institute of Curriculum and
Evaluation (KICE) in order to improve educational programs. 121 reading passages were
extracted from 2017, 2018, and 2019 NAEA. In order to analyze the reading passages, the
Coh-metrix measures include three descriptive indices, two lexical diversity indices, two
syntactic complexity indices, and two readability indices of the reading passages. The results
demonstrated that the reading passages in 11th grade were significantly more difficult than
ones in 9th grade as for readability. However, there were no statistically significant differences
as for lexical diversity and syntactic complexity. The results of current study could be utilized
as a legitimate measurement tool to differentiate levels for the two different graders. The
pedagogical implications and the limitations of the current study will be discussed.
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Abstract

This study aims to examine the effect of English instruction for underachieving learners in
Korea. The problems of underachieving learners due to inadequate experience of using
authentic English in elementary and secondary schools in Korea have become a major
educational issue in Korean elementary and secondary schools. The goal of English education
at these level of schools is to develop English communication. However, the learners have a
problem of achieving the English standards of each level of education due to the increase
amount of learning and the widening gap among them as the grade goes up. The percentage
of underachieving students in English is kept increasing. Therefore, it is necessary to
investigate the ways to support and guide their learning effectively. Since the 2009 Revised
Curriculum, the necessity of instructing underachieving learners effectively has begun to be
mentioned, and the 2015 Revised Curriculum guarantees the provision of educational
opportunities for all students. Therefore, this study conducted a meta-analysis to find out the
effect of instruction for English underachieving learners. For the study, the individual effect
size was calculated using the statistical values of each experimental study, and the effect size
for each variables such as school level, treatment period, group size, teaching method, English
ability, and affective domain was checked. The results of this study shows a large effect size
of instruction and affective factors. The effect size of over . 8 was shown in all school
levels. Among the affective factors, confidence(ES=.91) and participation(ES= .98) showed the
greatest effect size. The instruction on vocabulary and grammar showed the largest effect size
(ES=1.136).
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The Effect of Cooperative Learning on 1.2 Learming: A Meta-Analysis
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Abstract

The purpose of this study is to explore an overall effect of Cooperative Learning (CL) on L2
learning through reliable common effect sizes. The study also examines moderating variables
(grade levels, types of CL and instruction time) on language learning ability. For this purpose,
Meta-Analysis with the software CMA ver.3.3.070 was used. At first 163 samples were
analyzed to compute the effect sizes and a total 53 final studies were selected subsequently.
The major findings are as follows: 1) CL is effective to enhance the English ability of
Korean L2 learners. The overall effect size is .544 indicating moderate effect size. More
specifically the effect sizes of listening (ES= .658) and speaking (ES= .749) are relatively
higher than those of writing (ES= .373) and reading (ES= .431). The effect size of attitude
(ES= .904) is the highest and that of interest (ES= .624) and motivation (ES= .589) follows
in order. 2) There is moderating effect between the types of CL. However, no moderating
effect is shown between school levels and instructional time. The effect size of STL(Student
Team Learning) and CP(Cooperative Project) is relatively higher than that of STL-CP.
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An Investigation into English Listening Self-Efficacy in a Korean
University Classroom: Effects of Interest in Learning English and
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Abstract

Many students have experiences marked by failure as well as success as part of the learning
processes they go through, and several variables that emerge from these processes influence
language learning. In particular, many studies have shown that the self-efficacy beliefs that
students possess regarding their language learning are powerful sources for the improvement.
While a lot of research has been conducted to explore the influential predictors of students’
self-efficacy, not much exists on how the self-efficacy beliefs of university students with
English listening proficiency from elementary to intermediate level are affected by other
variables. Therefore, this study attempts to examine the relationships between students’ interest
in English learning, proficiency, and English listening self-efficacy.

In this study, two underlying factors for listening self-efficacy—labeled as basic skill
self-efficacy and advance skill self-efficacy—were found through factor analysis. Then, it
explored the relationships between interest in English listening, English proficiency, and these
two factors in pre-and post-design. The results suggest that interest is a much more important
variable for students’ basic skill self-efficacy than proficiency in both pre- and post-tests. In
contrast, in the case of advance skill self-efficacy, proficiency was initially a more influential
variable, but the contribution of interest increased in the second test, which highlights the
importance of interest toward language learning in self-efficacy beliefs. Implications were
discussed based on the results.
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The Effectiveness of Feedback for Korean EFL Learmers: A Meta-Analysis
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Ajou University

jyyoon@ajou.ac.kr; my5329@ajou.ac.kr

Abstract

This study examines the effectiveness of feedback for Korean EFL learners using a
meta-analytic approach. Although feedback is generally considered a recommended strategy
amid instructional practice to help language learners improve accuracy, researchers have
presented conflicting views on the effectiveness of feedback. Amid this controversy, research
on feedback has been subject to increasing attention, and experimental studies have been
carried out for decades to verify the effectiveness of feedback. Yet, those studies conducted
both at home and abroad have reported mixed results. A meta-analysis can provide clear
evidence of the effectiveness of feedback as it takes a comprehensive review of individual
studies, and a quantitative measure of the effects retrieved from an extensive body of
experimental investigations. This study used a random effects meta-analytic approach to
examine average effect sizes of 125 samples retrieved from 25 articles published in Korea.
Samples were coded based on such moderators as school levels and feedback types, and
language learning domains were categorized as dependent variables. The analysis showed that
feedback had a medium overall effect (ES=.662, p=.000) on student learning. Feedback also
had a medium effect on all learning domains with the effect on grammar showing the biggest
effect size. Moderator analyses indicated that the effect was stronger on university level
students, and effects were found across all types of feedback, particularly in indirect, teacher
and form-focused feedback. The findings of this study suggest that feedback can be employed
as an effective instructional strategy to help Korean EFL learners improve their accuracy.
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Into the Groove: Experiencing Classroom Flow with Video Games

Berry, David
Kyung Hee University

imdramayu@gmail.com

Abstract

Interest in using video games in the English as a foreign language (EFL) classroom has been
growing in recent years. More and more educators and course designers are wondering how
video games can add value to student learning. This classroom research project integrates a
popular video game (Spaceteam ESL) into the classroom and observes how it affects student
learning. First, this research looks at how the video game helps students to have a flow
experience in the classroom. A flow experience is where the student is experiencing
enjoyment and greatly concentrating on the task at hand (which is video game playing, in this
case). For a student to experience flow requires certain preconditions to be met (i.e., a
balance between the students’ skill and the challenge of the task (i.e., video game playing),
feedback to the student from the gameplay, and clear goals of the gameplay). The research
project shows how all these preconditions are met in lessons that include this video gameplay.
This flow experience enhances student learning. Second, the research looks at how the video
game (through creating a flow experience and other means) enhances students language skills
such as listening comprehension. This research uses student questionnaires, student interviews,
classroom observations, and video captures from gameplay as data in addressing the research
questions. This research shows the steps how a teacher can integrate a video game into her
classroom that will benefit her students. This is research is part of the researcher’s PhD
dissertation.
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Friend or Foe? Using Machine Translation in an EFL Writing Class
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Abstract

This study addresses how machine translation (MT), which has almost been considered as
taboo in the academic setting as it may lead to plagiarism or cheating, can be incorporated
into an EFL writing class. Due to MT’s use of ease (typically Google Translate) through
smartphones these days, banning it seems to be of no use. Under these circumstances, its
effects have been investigated, but only on a one-off basis with mostly advanced L2 learners
for a given writing task in the previous research, and it was suggested that even those would
need guidance from their teachers constantly. This study thus attempts to find out how MT,
along with teacher guidance and peer editing, can be implemented in an EFL university
writing class in Korea during one whole semester and what effects it would bring about for
the writers at a low proficiency level. Thirty-two EFL university students at a basic
proficiency level participated in the study, and they followed the four-step MT implementation
procedures. Through teacher-student conferences, group interviews and students’ reflective
notes, positive changes both in metalinguistic and affective domains are observed. This study
revealed that lower level L2 writers will not simply accept MT output, but instead,
continuously and critically review and revise errors at the content and discourse level. It can
be concluded that MT can be employed successfully as a useful tool for EFL students to
improve their writing skill by enhancing their metalinguistic awareness along with motivation,
confidence and autonomy.
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Abstract

This study aims to review the literacy-related articles published in the journal, Modern English
Education, in commemoration of its 20 years of history from 2000 to 2019. A total of 182
literacy-related papers (27.62%) out of 659 articles have been published over the past twenty
years. These were reviewed in terms of three perspectives: main research themes, the subjects’
levels of proficiency, and research methodology. This study revealed that the research on
reading has been productive in the area of teacher and learner traits, and vocabulary teaching
and learning whereas the research on writing has been fertile in the field of text analysis and
teacher and learner traits. This review indicated that more research related assessment and
technology use is required in the future. In addition, this review showed that the subjects
were skewed, and were mostly conducted at the college level. Therefore, the future research
should balance the subjects’ levels more. As for research methodology, the articles displayed a
heavy reliance on quantitative methods, requiring more qualitative research and integration of
qualitative and quantitative research in the future.
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Value Implications and Social, Cultural and Political Factors
in Language Testing

Im, Gwan-Hyeok
Queen’s University, Canada
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Abstract

Despite the popularity of the Test of English for International Communication (TOEIC) in the
Korean society for over 30 years, there has been little research on how TOEIC scores are
understood and used in the Korean context and how those have been localized by the test
administrator (i.e., YBM in Korea). This research gap needs to be filled to provide test users
with useful information about the test in the Korean context, which may be distinct from
Educational Testing Service’s (i.e., the TOEIC developer) intended meanings and uses of
scores. This paper investigates the score meanings and uses of the TOEIC localized by the
test administrator in Korea, drawing on analyses of documents publicly available on YBM'’s
website. One hundred ninety-one documents published between 2012 and 2017 were collected
from the website and the document data were abductively analyzed using a hybrid version of
document analysis by combining the content analysis, the context analysis (i.e., the documents
as actors) and a model for the document analysis processes. Findings reveal that contextual
factors have affected different TOEIC stakeholders’ understanding and uses of the scores, and
unintended meanings and uses of the scores were evident from the document data. This
sociopolitical aspects of the TOEIC may contribute to rethinking the concept of validity and
to revising processes of validation.
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Corpus Stylistic Approach to Romeo and Juliet

Ha, Myung-Jeong
Sangmyung University
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Abstract
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A Study on Low-Proficiency Korean EFL College Students' Writing
Strategy Use and Their Perceptions
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Abstract

The current study is to investigate low-proficiency Korean EFL College students' writing strategy
use and their perceptions. All 27 Freshmen taking Academic English Classes participated in this
study for 15 weeks. Fight writing strategies are included: brainstorming, graphic organizer,
translation, modeling, questioning, rereading, peer review, and checklist. The study explores the
preferences of writing strategy and their reasons, and the participants' perceptions of the writing
strategy. The participants took part in three guided writing and completed their questionnaires.
The results of questionnaires shows that the participants frequently used with peer review and
modeling the most and they did not frequently used with brainstorming and rereading. Also,
they reveal that there was no significant mean difference in their confidence, interest, fear, and
difficulty except in the revision process. With the written open-ended questionnaire, the
low-proficient participants are able to share their idea on writings and try to find ways how to
improve their peers' and their own writings. Meanwhile, the participants do not plan their
writing before starting to write and simply learn the value of brainstorming and rereading to
improve their writings. As a result, the participants realized that employing writing strategies
would help them improve their writing skills that they need to practice them in order to
become better writers and learners.
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