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Expanding the Dialogic Space in the English Classroom:
A Pedagogy for the 21st Century?

Teo, Peter
National Institute of Education, Nanyang Technological University

peter.tec@nie.edu.sg

Abstract

In recent years, there has been a call for educators around the whole to prepare students for
the 21* century to help students navigate an increasingly globalized world and inter-connected
landscape. This demands English educators to go beyond teaching listening, speaking, reading,
writing, grammar and vocabulary, to equip students with a more holistic education that
emphasizes life skills like communication, cross-cultural collaboration, and critical thinking.
This talk is divided into three parts. The first part will look at Singapore’s response to this
call by presenting its framework for 21* century competencies and English Language Syllabus.
In particular, the talk will focus on the introduction of a dialogic approach to teaching
communication and critical thinking. The second part will focus on the theory and practice of
‘Dialogic Teaching’, which can be defined as an approach that seeks to expand the classroom
space for students and teachers to co-construct knowledge (Alexander, 2008; Mercer &
Littleton, 2007). The principles and practices of ‘Dialogic Teaching’ will be explicated by
reviewing empirical studies conducted in various parts of the world before focusing on recent
research that examined the dialogic interactions between teachers and students in Singapore
(Teo, 2016). The final part will present possible links that English educators can explore to
embrace the 21%century vision through a dialogic approach to teaching. The talk will conclude
with a brief discussion of the implications and challenges of expanding the dialogic space in
the English classroom as a 21* century pedagogy.
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Teaching General English in the 4IR — Based on Native English
Instructors’ Perceptions at a Korean University

Jones, Stuart; Richards, Andrew; Cho, Youngsang; Lee, Yoo-Jean
Dankook University, Kangwon National University

stul 1 @hotmail.com, andyrichards@hotmail.com, 03choy@gmail.com,
jinnie@kangwon.ac.kr

Abstract

The fourth industrial revolution (4IR) which is driven by Artificial Intelligence (Al), robot
technology, 3D printing, Internet of Things (IoT), etc., is transforming people’s lives in
various fields. In EFL learning and teaching, Al-based technologies are also widely being used
in and out of classrooms. As many EFL learners are now relying on those technologies, they
might not feel the need for teachers and/or classroom learning altogether in the near future.
In addition, as many native speakers of English (NES) instructors have been responsible for
teaching general English courses at Korean universities, they are very much concerned that
they could eventually lose their jobs and be replaced by Al Given these circumstances, the
researchers thought that a preliminary study would be needed to see how those NES
instructors perceive general English education in Korea in the 4IR and the use of Al Thus,
in this study, the perceptions of 11 NES instructors who are teaching in a general English
department at a Korean university were investigated. A survey questionnaire which includes
Likert-scale, Yes/No, multiple-choice, short answer, and open-ended questions was provided,
and the data were analyzed via discussions of the four researchers. It was found that the
instructors thought that speaking-oriented courses would be the most important in the future,
and they could be of great help in teaching culturally and socially appropriate English. They
also believed that they could play important roles of enhancing students’ motivation and
confidence, monitoring and guiding students’ learning, and teaching “real” English which Al
cannot do. Moreover, they admitted the fact that they could not prevent their students from
using Al-based translation applications. However, they argued that they would need to
incorporate those applications into teaching and provide proper guidance to their students.
Based on the study results, some of the implications and limitations are further provided.
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Goal Orientations and Task Experience: A Flow Perspective

Cho, Minyoung
Hankuk University of Foreign Studies
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Abstract

Despite the increased awareness of learner roles in task-based instruction, research on learner
engagement or learner experience with tasks has been relatively recent (e.g., Philp &
Duchesne, 2016). A few existing studies, though, have focused on the influence of either task
variables or motivational magnitude on learner engagement, and qualitative aspects of
motivation have been under-researched. This study, therefore, focuses on the role of different
properties of motivational goals as they influence task experience, by adopting Dweck’s (1986)
goal orientations. Specifically, this study investigates how learners’ goal orientations predict
learner experiences such as perceived difficulty-skill balance and learner engagement. Learner
engagement was represented by Csikszentmihalyi’s (1990) flow, a conglomerate of learners’
cognitive and affective optimal experience. 141 EFL learners completed four argumentative
tasks which differ in task complexity and task modality; upon completion of each task,
learners’ perceived task difficulty, skills, and flow was inquired on a questionnaire. Learners’
dispositional goal orientations were also examined. The difficulty-skill balance was measured
via the degree of compatibility of task difficulty and skills, and flow was examined in terms
of interest, attention, and control. Results indicated that goal orientations were not found to be
a significant predictor for learner experience, yet task variables significantly predicted learner
experience of flow. These findings suggest that even though goal orientations offer a
behavioral framework in which one construes goals and set plans for an activity, dispositional
goals have no direct impact on task engagement of a particular moment.
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My diamonds is pissin’ my swag is exquisite:
Leaming (a Part of) American Culture through Hip-Hop

Im, Jae-hyun
Indiana University

imjach@umail.iu.edu

Abstract

Hip-Hop, as one of the most beloved popular cultures worldwide, has influenced the youth as
a new life style. With the recent rapid growth of social networking services, Hip-Hop has
become a shared culture among people in different contexts. However, unlike American
educational discourse which utilizes Hip-Hop for diverse settings, Hip-Hop has rarely been
discussed in the English education in Korea. This indifference in the Korean academia might
be due to the stigma attached to Hip-Hop being violent and pretentious, just to name two. It
causes discrepancies between good English teaching materials and non-standard, bad cultures
that appeal to young generation. This study, therefore, aims to critically explore selected
recent Hip-Hop songs that show off economic success, questioning why the Hip-Hop artists
brag about what they made and why their voices have gained popularity. It also seeks to
answer the question of what English learners can learn from their arts. Findings indicate that
materialistic Hip-Hop songs dealing with wealth and fame can be interpreted as representing
the American dream, the importance of the self-made man. Hip-Hop way of self-presentation
is new kind of the hustler rhetoric (Naumoff, 2014) filling the niche that old frames failed to
reflect they outhid entities. To the youth in US and Korea, this certainty peof Hip-Hop
culture provides “imagined communities” where they outhwith hard-working attitude can dream
of their successful futures elf. I argue that this cultural phenomenon can be used in education
to think of what constitutes (apart) American cultures today.
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Abstract

The present case study explored the effects of coaching windowing and shadowing in
individualized teaching of Korean wuniversity students’ English reading and listening
performance. Participants were four students who took ‘“Practicum for Practical English”, an
elective weekly English class in the fall of 2017. Research data consisted of three TOEIC
tests, open-ended questionnaires, activity logs and self-reports as well as direct one-on-one
interviews respectively. To identify the impact of a teaching methodology, the researcher
utilized two reading and speaking enhancement techniques in a regular semester-long class.
Qualitative case study methodology was utilized. The findings suggest that the teaching
methodology utilizing two coaching strategies had a positive influence on improving students
‘reading and listening progress, empowering students’ self-assessed attitudes towards an English
test, expressing greater learner autonomy for their self-improvement, gradually building
confidence and facilitating a high willingness to communicate. Students, regardless of their
level, benefit the most when a teacher provides useful models of how to carry on a
repetitively occurring language phenomenon such as windowing involving chunking. Timely
and autonomous learning through coaching demonstrated a wide variety of applicable
implementations and implications in English education for students to become more self-reliant
language learners, improve their ability to set appropriate learning goals and create proper
time-management environments.
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EFL Learners’ Perceptions of English Grammar Instruction
at the College Level

Kim, Chae-Eun
Chosun University

chaeeun@chosun.ac.kr

Abstract

This study examines how college students perceive grammar instruction and grammar learning
in an EFL context. The participants were 41 Korean university students who took a
one-semester course, Practical English Grammar, offered by their institution’s English
department. At the semester’s end, the students produced reflection papers responding to three
questions: (1) Is English grammar instruction necessary at the university level? (2) What is
the most effective type of English grammar instruction? (3) What would help them improve
their English grammar skills? An analysis of the responses found the following results: (1) all
of the students responded that university-level grammar instruction was necessary in the EFL
context; (2) 46.3% of the students preferred grammar instruction that required them to use
grammar knowledge in a productive setting; and (3) 48% of the students believed that writing
and speaking the target language would help them strengthen the grammatical knowledge they
had learned in classrooms. These results indicate that most of the participants perceived the
necessity of grammar instruction in order to facilitate their ability to speak and write better
English, and also that they believed that using the target grammar in productive activities
would help them improve their grammatical skills.
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Abstract

There is a modern day quest to better understand creativity and innovation both in K-12
education as well as the corporate world. In response, this paper attempts to align creativity
models and processes with characteristics of technology entrepreneurs like Steve Jobs. In this
review, the author details the historical evolution of key aspects of creativity research and
frameworks. These frameworks are then situated in the real world of creativity output. The
author then extends this discussion into related aspects of language educational pedagogy and
curricula. Afterwards, several implications and suggestions related to teaching for creativity in
English education are also offered.
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A Case Study on the Development of Would-be Hoteliers’ Strategy Use
and Listening Comprehension through Listening Strategy Instruction

Ku, Young Ju
Hankuk University of Foreign Studies
hahaha9004@naver.com

Abstract

People who work in the hospitality industry need to cultivate listening ability because they
have many opportunities to communicate with foreigners in English. However, little is known
how would-be hoteliers develop their listening strategy use and listening comprehension
through listening strategy instruction. Thus, to fill the research gap, this study was designed to
explore how would-be hoteliers develop their strategy use and listening comprehension under
the explicit instruction of metacognitive, cognitive, and socio-affective strategies. In addition,
this study examined how would-be hoteliers approached when they listened to monologues and
dialogues. Lastly, this study investigated the factors affecting the development of would-be
hoteliers’ strategy use and listening comprehension. Two would-be hoteliers received listening
strategy instruction for two hours, twice a week, and for six weeks at T study center in
Seoul. Listening notebooks, semi-structured interviews, observations and field notes, and
performance checklists were used for data collection methods. Results show that would-be
hoteliers developed their strategy use and listening comprehension after they received listening
strategy instruction. Also, would-be hoteliers approached listening texts differently in response
to the text type (monologue vs. dialogue). Lastly, the development of would-be hoteliers’
strategy use and listening comprehension appeared to be associated with their metacognitive
knowledge. The present study will shed some light on listening teachers who want to teach
listening more efficiently.
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Abstract

This study aims to examine Korean English learners’ accessibility of English emotion
metaphors in given contexts and compare their metaphor competency with that of native
speakers. Furthermore, it looks into the participants’ English vocabulary learning strategies that
might affect their metaphor acquisition. 84 Korean college students and 24 English native
speakers participate in this research. The questionnaire contains a metaphor assessment and
their English learning strategy assessment. The results reveal most Korean English learners
struggle to understand the English metaphors that especially underwent severe semantic
changes from their literal meanings. Also, the findings are in agreement with well-intentioned
other metaphor studies about English proficiency is critical English learners’ factor which has
positive effect on coping with English metaphor. However, their current English vocabulary
learning strategy seems to have no effect on their English metaphor acquisition. These results
imply that the theory of conceptual metaphor as well as analogical reasoning process training
can be useful for the struggling English metaphor learners with a thirst for theoretical and
pedagogical assistance.
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Understanding Pre-service Teachers' Self-Efficacy Beliefs
to Teach English Language Learners

Lee, Yong-Jik; Davis, Robert Otto
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Abstract

Students who speak languages other than English comprise a growing population in U.S.
schools. As a result, many general education teachers find ELLs in their mainstream
classrooms. However, previous studies show that most teachers in the U.S. are not effectively
prepared to teach ELLs in mainstream classrooms despite urgent calls for such preparation.
Microteaching activities provide preservice teachers with a clear connection between theory
and practice and help them improve their pedagogical skills regarding lesson planning,
implementation, and evaluation. However, there is a lack of research in understanding how
ESL microteaching influences teacher efficacy in teaching ELLs. As such, this study examined
the role that microteaching experiences can play in better shaping elementary preservice
teachers’ teacher self-efficacy. Participant elementary preservice teachers (n=50) were
predominantly white, and 20% of them spoke a language other than English. The collected
data sources consisted of PSTs’ reflections (n=50), 14 recorded videos of ESL microteaching,
and individual interviews with course instructors (n=2). Data were analyzed according to the
six phases of thematic analysis. Participants’ written narratives were read through the lens of
a teacher efficacy framework. Study findings showed that ESL microteaching activities
provided not only opportunities for teacher-candidates to practice ELL reading-writing
strategies and pedagogy, but also created an avenue for instructors to provide valuable
feedback. The analysis also suggested that pre-service teachers emerged with a better
understanding of how to apply theory from the ESL coursework into practice through ESL
microteaching.
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Abstract

In response to South Korea’s recent curriculum needs in secondary education (e.g. free
semester program), this research suggests the critical performative pedagogy (CPP) (Harman &
French, 2004) as an alternative teacher development model for Korean English teachers. Based
on the theoretical framework of multiliteracies (New London Group, 1996) and reflection
literacy (Hasan, 1996), CPP enables teachers to re-create their own learning and teaching
experiences. It also gives teachers an opportunity to look at problematic situations and find
possible resolutions collaboratively. This CPP professional development includes the activities
of interviews, written chronicles of English learning, narrative writing, storytelling, theatre
games, story retelling, performances of story, critical discourse analysis of performance, and
group discussions. Some important elements of CPP are discussed with a specific illustration
of designing and practicing a CPP model in the professional development of four pre-service
English teachers in South Korea. The practical implications of CPP for English teachers and
teacher educators are provided.
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Developing a Balanced Literacy Curriculum for Korean EFL Secondary
Students

Han, Sung-yeon
International Graduate School of English
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Abstract

English is a key element for academic success in Korea. According to Korea Institute for
Curriculum and Evaluation (2017), many young students are struggling with written English at
Middle School due to a big level gap in the learning contents between Middle School and
Elementary School. For this reason, this proposed project aims to bridge this gap between
Middle and Elementary School and help struggling learners to improve their basic literacy
ability. To order to gather information on target learners and situation for the curriculum,
needs analysis proceeded with a triangular approach (Richards, 2001): a student questionnaire
survey, a diagnostic test, and a teacher interview. In addition, existing materials were analyzed
and evaluated to develop sample materials. According to a brief review of theory and
literature, balanced literacy instruction with English Learner Literature was reviewed for
learner’s motivation and development of learner’s basic reading and writing skill (Routman,
Tierney & Shanahan, as cited in Jeong, 2013; Lazar,1996). The proposed curriculum provides
learners with study skills (e.g., vocabulary cards and process writing skill) and various
real-life writing activities. Reading graded books also leads learners to enjoyment in learning
English and improvement of their English literacy ability for the future academic success.
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A Study on Korean English Learners’ Diminisher Usage
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Abstract

This research investigated the difference of ability to use diminishers, which have been
regarded as synonyms due to similar meanings, between Korean English learners and native
English speakers, and explored if Koreans and native English speakers have different
preferences. It was confirmed that three groups (advanced, intermediate and novice) of Korean
English learners divided according to English proficiency had significant differences in ability
of using diminishers compared to that of native English speakers; as for Korean English
learners, the higher the English proficiency, the higher the ability of using diminishers.
Teaching diminishers along with collocation would help non-native English speakers
communicate with English native speakers more naturally with abundant expressions. Thus,
using teaching and learning tools with diminisher collocation corpus can help communication
with English native speakers in more natural and colorful expressions.
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Do Drama and Have Fun!
Drama Techniques for the 21st English Classroom
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Abstract

According to Edwards (2011), ‘children’s learning and play is relative to the social and
cultural contexts in which they are located and in which they interact with other people’
(p.195). T suggest an English drama program using a story to increase children’s pleasure and
comprehension which will contribute to learning English. This workshop looks at the impact of
drama in the 21st English classrooms through techniques that include 21st skills, for example,
creativity, sympathy and cooperation. First, attendees will be guided through several drama
activities and then share how they feel. Then, attendees will talk about the possible obstacles
that they may face using drama techniques in their own classrooms and possible solutions to
those obstacles with each other. Lastly, attendees will discuss to how they can use them in
their classroom. Through this workshop, attendees will gain a deeper understanding of the
value of using drama techniques and its influences on English language education in South
Korea, as well as an increased awareness on how to deal with the limitations at the
practitioner level.
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Ecological Understanding of Students’ English Learning and their
Achievement
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Abstract

Research on English instruction has been focused on instructional methodologies and students’
characteristics which have been known to influence the learning performance. However, the
expedited ICT development and application in our daily lives has brought new challenges and
opportunities for language learning. While the most chances to learn and use English as a
foreign language (EFL) has been limited to classrooms in traditional schooling, various and
ample chances to listen, read, speak, and write English are possible nowadays. In addition to
the available resources through ICT, our globalized society enables us to visit foreign
countries with ease, and many foreigners are visiting Korea. Thus, the use of English is not
limited in English classrooms. The effects of student experiences of English learning or
staying in English speaking countries are proven to influence students emotional and cognitive
aspects of English learning. The increased opportunities of learning English needs to be
counted for understanding English learning and achievement. This study reviews related
research on student experience of English learning and use out of classrooms. The findings
will present an ecological approach on English learning and propose further studies based on
the approach.
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Abstract

The present study aims to provide evidence for top-down processing in English reading of
Korean EFL children and identify the moment of children’s development when top-down
processing in reading comprehension starts working. The research questions that guide this
research are: (1) which grades show the existence of top-down processing, (2) how grade
level correlates with three different levels of difficulty of the short stories, and (3) how
reading comprehension ability correlates with levels of difficulty of three short stories. In
order to explore these questions, 89 Korean EFL elementary school students, from third grade
to sixth grade, participated in this study. The participants were asked to solve ten-reading
comprehension ability questionnaires first, and then read three different short stories with
varying difficulty levels; a neutral, an easy messed-up words, and a difficult messed-up words
version of text. Finally, the students were required to solve five text-related questions after
reading each version of the story. The results showed that top-down processing was about to
start from fourth grade; but participants in third grade could not read the three short stories,
even though they completed the ten-reading comprehension ability questionnaires. This research
also showed there were no statistical differences among grades across three different versions
of the stories; instead the study found that participants’ reading comprehension ability seems
to affect the reading comprehension process. Considering these findings, it seems to be as
important for the students to gather background knowledge of the world as decode letters and
for the teachers to provide proper prior knowledge of the world to their valuable students.
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Using Slido and Google Form for the Effective Management of English
Reading and Listening Classes

Ha, Jongbum
Kumoh National Institute of Technology
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Abstract

While there are many free online tools (e.g. Socrative, Google Form, Divii Dictionary,
Puzzlefast, Wordle) easily available online, research has been implemented on how to utilize
these online devices for second language (L2) learning. In this line of research, the current
study examines if Slido and Google Form could be a useful tool to help teachers with
effective management of an English reading and an English listening classes at a university.
Participants are 100 students who take an English reading class and 117 students who take an
English listening class in the spring semester of 2018. In the English reading class, Slido is
used to encourage the students during class to submit their ideas on the given reading
material in terms of key words or topics, which is conducted anonymously. Once they
successfully submit their answers, all the students’ answers are seen on screen in the form of
a word cloud in which more submitted words are shown bigger than others. In the both
English reading and listening classes, all the students are required to submit their homework
via Google Form. In this way, the teacher can be informed of students’ current understanding
and proficiency levels for each classroom activity; at the same time, students can be more
aware of their performance during class. At the end of the semester, students are required to
answer a survey on their perceptions for the Slido and Good Form activities they have
performed during the semester.
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Interdisciplinary Learning and Linguistic Development in an ICT-Based
Collaborative Videoconferencing!
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Abstract

The majority of research studies on CMC have involved written interactions and focused on a
limited set of languages such as Indo-European languages (e.g., English, Spanish, German),
whereas the present study explores interactions in the English-Korean telecollaboration via
multimodal videoconferencing. Given a paucity of Internet-mediated communication (IMC)
studies on less commonly taught languages, this paper explores and describes the interactions
between Korean language learners and English language learners in information and
communications technology (ICT)-based collaborative videoconferencing, which was aimed at
improving interdisciplinarity and linguistic skills. Specifically, it reports on the ten-week
synchronous interactions of one-to-one desktop videoconferencing between 19 intermediate-level
Korean learners at a US university and their counterparts in South Korea. All
videoconferencing sessions were video-recorded and carefully analyzed based on a
microethnographic discourse approach (Bloome et al., 2005; Gee, 2005; Gee & Green 1998;
Scollon & Scollon, 2001). This approach focused on the interactions and contextualization
cues such as verbal and non-verbal signals as well as artifacts and kinesics. As for data
triangulation, this study used a variety of data sources. The data collection mostly consisted of
recorded videoconferencing sessions, the researchers’ observation notes (including observation
of face-to-face classroom interactions and videoconferencing sessions), students’ reflective
journals, and post-interview data. The results show that one-on-one ICT-based
videoconferencing enhances Korean-English language learners’ interdisciplinary learning and
linguistic skills in terms of increased recognition of pre-existing bias, improvement of
cognitive abilities and critical thinking skills as well as deepening the understanding of lexical
items and sentence-level expressions.

References

Abrams, Z. 1. (2003). The effects of synchronous and asynchronous CMC on oral
performance. Modern Language Journal, 87(2), 157-167.

Barron, A., & Black, E. (2015). Constructing small talk in learner-native speaker voice-based
telecollaboration: A focus on topic management and backchanneling. System, 46,
112-128.

Belz, J. A. (2003). Linguistic perspectives on the development of intercultural competence in
telecollaboration. Language Learning & Technology, 7(2), 68-99.

Belz, J. A., & Thorne, S. L. (2006). Internet-mediated intercultural foreign language
education. Boston, MA: Thomson Heinle.

Bloome, D., Carter, S. P., Christian, B. M., Otto. S, & Shuart-Faris, N. (2005). Discourse
analysis and the study of classroom language and literacy events: A micro ethnographic
perspective. Mahwah, NJ: Lawrence Erlbaum.

Borrego, M., & Newswander, L. K. (2010). Definitions of interdisciplinary research: Toward
graduate-level interdisciplinary learning outcomes. The Review of Higher Education,
34(1), 61-84.

Gee, J. P, & Green, J. L. (1998). Discourse analysis, learning, and social practice: A
methodological study. Review of Research in Education, 23, 119-169.

Guth, S., & Helm, F. (2012). Developing multiliteracies in ELT through telecollaboration. ELT

1. This presentation is a modified version of a published article in ALAK Journal (2018).

a9)



Journal, 66(1), 42-51.

Howlett, C., Ferreira, J. A., & Blomfield, J. (2016). Teaching sustainable development in
higher education: building critical, reflective thinkers through an interdisciplinary
approach. International Journal of Sustainability in Higher Education, 17(3), 305-321.

Ivanitskaya, L., Clark, D., Montgomery, G., & Primeau, R. (2002). Interdisciplinary learning:
Process and outcomes. Innovative Higher Education, 27(2), 95-111.

Kern, R., Ware, P., & Warschauer, M. (2004). Crossing frontiers: New directions in on-line
pedagogy and research. Annual Review of Applied linguistics, 24, 243-260.

Lattuca, L. R., Voigt, L. J.,, & Fath, K. Q. (2004). Does interdisciplinarity promote learning?
Theoretical support and researchable questions. The Review of Higher Education, 28(1),
23-48.

Lee, H. J. (2013). An in-depth exploration of videoconferencing and the zone of proximal
identity development (ZPID). Korean Journal of English Language and Linguistics,
13(4), 807-834.

Lee, J. S. (2005). Through the Learners' Eyes: Reconceptualizing the Heritage and Non-
Heritage Learner of the Less Commonly Taught Languages. Foreign Language Annals,
38(4), 554-563.

Markee, N. (2004). Zones of interactional transition in ESL classes. The Modern Language
Journal, 88(4), 583-596.

Miiller-Hartmann, A. (2007). Teacher role in telecollaboration: Setting up and managing
exchanges. In R. O'Dowd (Ed.), Online intercultural exchange: An introduction for
foreign language teachers (pp.167-192). Buffalo, NY: Multilingual Matters.

Newell, W. H. (1994). Designing interdisciplinary courses. In J. T. Klein & W. G. Doty
(Eds.), Interdisciplinary studies today: New directions for teaching and learning, Vol. 58
(pp. 35-51). San Francisco: Jossey-Bass.

O’Dowd, R., & Ritter, M. (2006). Understanding and working with ‘failed communication’ in
telecollaborative exchanges. CALICO Journal, 23(3), 623-642.

Sauro, S. (2011). SCMC for SLA: A research synthesis. CALICO Journal, 28(2), 369-391.

Author

Hyun-joo Lee is an assistant professor of the Graduate School of Education (English
Education) at Kyonggi University in Korea. She received her Ph.D. in the doctoral program
of Curriculum and Instruction at the University of Wisconsin-Madison. Her main research
interests include telecollaboration, ICT-based language learning, teacher education, and English
language programs for Official Development Assistance (ODA). She has been conducting
several Korean government's teacher education-related research projects.



A Meta-Review of Focusing on Language Learning in English Education
by Using MMORPGs

Kim, Yun-Jin
Kyunghee University
Won970502@naver.com

Abstract

Massively Multiplayer Online Games (MMORPGs) are gaining popularity among second and
foreign language learners. The purpose of this study is to explore experimental or case study
articles regarding MMORPGs for language learning in English education published from 2006
to 2017. Thirty articles were identified through databases for the search. A qualitative content
analysis technique was adopted to analyze the research purposes, the features of MMORPGs,
research methodologies, theoretical foundations, and learning foci of these reviewed studies.
Three research methodologies of quantitative, qualitative and mixed-method were used to
explore. The theoretical foundations employed by these studies were classified into four
including cognitivism, constructivism, sociocultural perspectives, and behaviorism. The analysis
of learning foci showed most of students’ language acquisition, co-construction, language
socialization and affective factors. The roles of MMORPGs for language learning in English
education were related to interactions among multi player students, motivations, engagement in
playing games and collaboration. Suggestions are made to extend the current MMORPGs
research to address a new learning perspective and research methodologies for educational
language learning purpose.
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Abstract

There have been many experimental studies conducted Korean EFL context, and they have
reported the effect, but the reported results are not conclusive and different from the research
setting. This meta-analysis aims to present practical common effects of E/M-learning. The
purpose of study also is to examine and extract the effects of E/M-learning. The results of
the meta-analysis presented a moderate effect of E/M-learning on English learning (ES=.553).
Specifically, reading (.543) and writing (.505) proficiency showed a moderate effect size.
Unlike those, speaking (.382) and listening (.381) proficiency presented a small effect size.
For learning types, the effects of E-learning (.592) showed a medium effect size, but those of
M-learning (.369) showed a small effect size, which means it is more meaningful that this
study suggests what the facts showed up by meta-analysis in the study, and M-learning could
influence potential learners in learning the target language through mobile learning devices
enhanced due to development of related technology.
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A Corpus-based Analysis of Verb Collocations in Elementary School
English Textbooks
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Abstract

The purpose of this study is to investigate types of verb collocations illustrated in elementary
school English textbooks. For this, a corpus was constructed with the 5th and 6th grade
English textbooks of elementary school. Then the 10 most common collocation combination
types were selected and analyzed using the corpus analysis program AntConc 3.4.4w. It also
compared with the American elementary English textbooks and the Corpus of Contemporary
American English (COCA). The study found that there are some differences in the patterns of
the collocation combination types with 10 verbs between the Korean English textbooks and
the US English textbooks and the COCA. The verb collocations in the Korean English
textbooks are mostly weak collocation types, whereas more strong collocations appear in the
US English textbooks and the COCA. Also, the verb collocations in the Korean English
textbooks are less various compared to those in the US textbooks and the COCA. Third, the
frequency of the verb collocations in the Korean English textbooks is different from the US
English textbooks and the COCA. In addition, the Korean English textbooks do not entail the
collocations of high frequency verbs that elementary school students can understand without
problem, and many native speakers of English commonly wuse. The suggestions and
implementations based on the results of the study are as follows: First, the elementary school
English textbooks should reflect practical verb collocations that are used by native English
speakers and be learnable by elementary school students. Second, although it is not possible
to reflect all the collocations, it will be helpful to provide the list of single words as well as
collocations for learners and teachers.
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A Coh-Metrix Analysis of Lexical, Syntactic and Discourse Aspects in the
Newspaper Articles of Korean and British University Students

Lee, Jiyoung
Pusan National University

jylee1915@gmail.com

Abstract

This study aims to identify similarities and differences between English newspaper articles of
Korean and British university students in order to give implications for writing pedagogy.
English newspaper articles from 20 Korean university students and 20 British students are
analyzed. The analysis is conducted with Coh-Metrix, which is a computational and automated
textual assessment tool. The measured variables in texts are classified into lexical, syntactic
and discourse aspects. The lexical aspect includes lexical diversity and word information. The
syntactic aspect includes syntactic complexity and pattern density. The discourse aspect
includes referential and lexical cohesion. The results are as follows. First, as for the lexical
aspect, the two groups show significant differences in type-token ratio, word familiarity,
concreteness, imagability and meaningfulness. Korean students use less content words and
familiar words, but more concrete, imagable and meaningful vocabulary. Second, as for the
syntactic aspect, the two groups show significant differences in syntactic complexity and
pattern density. Korean students tend to use more syntactically complex patterns. They use
more noun phrases, prepositional phrases, and passive voice, but less verb phrases, adverbial
phrases, negations, and infinitives. Third, as for the discourse aspect, the two groups show
significant differences in noun overlap, stem overlap, and lexical cohesion. Korean students
repeat nouns and stems more than native English students. Korean students use similar and
associated words within adjacent sentences and a text. These results indicate that instructors
need to facilitate Korean students to use various kinds of vocabulary and more verb phrases
in writing.
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A Comparison and Analysis of CSAT Reading Texts Before and After
the Use of Criterion-Referenced Assessment (2017 vs. 2018):
A Focus on Syntactic Complexity
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Myongji University
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Abstract

As criterion-referenced assessment has been adopted in the College Scholastic Ability Test
(CSAT) in Korea, the need has arisen to maintain the same level of difficulty across years.
As part of a larger research project, this study was conducted to analyze the syntactic
difficulty of CSAT reading texts and compare the results. To this end, 2017 and 2018 CSAT
reading texts were extracted and compiled into respective corpora. For analysis, 106 indices of
Coh-Metrix (version 3.0) (McNamara, Graesser, McCarthy, & Cai, 2014) and 14 indices of
Lu’s (2010) L2 syntactic complexity analyzer were used. In particular, the L2 syntactic
complexity analyzer included 9 indices for syntactic structures (word count, sentence, verb
phrase, clause, T-unit, dependent clause, complex T-unit, coordinate phrase, and complex
nominal) and 14 indices for syntactic complexity (mean length of sentence, mean length of
T-unit, mean length of clause, clause per sentence, verb phrase per T-unit, clause per T-unit,
dependent clause per clause, dependent clause per T-unit, T-unit per sentence, complex T-unit
ratio, coordinate phrase per T-unit, coordinate phrase per clause, complex nominal per T-unit,
and complex nominal per clause). Results show that there were no statistically significant
differences between 2017 and 2018 CSAT reading texts in syntactic features including
syntactic structures and syntactic complexity. Pedagogical implications will be briefly
discussed.
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The Role of Suprasegmental Features in EFL Learners’ Oral Performance
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Abstract

Along with the increasing interest on learners’ oral performance in L2 assessment, recent
studies have investigated language skills and cognitive variables involved in L2 speech
production. However, relatively less is known about the role of suprasegmental features in
predicting L2 speech production. This study, therefore, attempts to examine the role of
suprasemental features in EFL learners’ oral performance, and furthermore, this study explains
relationships between the oral performance and learners’ other variables (i.e., vocabulary size,
working memory and listening comprehension ability). Fifty-one participants completed a
picture description task with five tasks: suprsegmental perception and production tasks, a
listening comprehension test, a vocabulary size test, and a working memory test. Results show
that there is a significant relation between scores on learners’ suprasegmental feature
perception and production tasks and their oral performance. Furthermore, only learners’
listening comprehension scores predicted EFL learners’ performance in their speech production.
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Directions regarding Translation of English Slangs in Screen
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Abstract

This paper examines whether Korean readers recognize foreignness resulting from the
remainders, when they read translated English slangs. The aim of translation is to perform a
proper communicative act in target community, so word-by-word translation is generally
inadequate and a higher level of translation is required to reflect the original message.
However, according to Venuti (1998)’s notion, there are several non-linguistic elements, called
the 'remainder' which lead to inappropriate translation. Therefore, it is necessary to investigate
whether the readers recognize the foreignness from translated slang expressions, given Venuti’s
assertion that translation of slang is also affected by the remainders. 30 Korean readers took
part in the research and were required to evaluate whether the sentences are good or not. 8
questionnaires were distributed to examine whether they recognize the foreignness through the
remainder in English slangs translated into Korean. Results from the analysis of correlation
analysis indicates that Korean readers consider the target texts good although the foreignness
in the source has definitely been changed or emitted by translators.
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Abstract

With the advent of new technologies, smart learning has taken hold in the learning of
languages. Smartphones, which are portable and accessible tools, provide a versatile learning
platform for learners which transcends space and time limitations. With these developments as
the setting, the present study, in particular, aims to examine the research that has been
published up until the present about the effects of Mobile-assisted Language Learning (MALL)
on the English learning of native Korean speakers in Korea. This meta-analysis shows recent
research trends and summarizes the effects of MALL on Koreans learning English. A total of
31 studies gleaned from an extensive search is included in the meta-analysis. To determine
the effects of MALL, only studies which used quantitative analysis were included. Results
show that the benefits of MALL outweigh the disadvantages and that MALL does facilitate
English language learning in a Korean context where naturalistic interaction in English is
lacking. In addition, smartphone applications for English learning have become commonplace
and easily accessible which has also enhanced learning conditions. Evidence from the
meta-analysis show, that MALL can support the learning of communicative skills. Lastly, the
implications of MAAL as a complementary means to learning in traditional classrooms will
also be discussed.
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Abstract

This research examines longitudinal speech data from two Korean sisters undergoing English
attrition, focusing on their English irregular past tense forms. The course of their attrition was
probed within the framework of the regression hypothesis (Bardovi-Harlig & Stringer, 2010;
Ecke, 2004), which suggests that language is lost in the reverse order of acquisition. The loss
of English past tense forms of two girls who had lived in Anglophone Hawaii for two years
before returning to Korea is tracked using free speech samples. The prolonged attrition
process of the sisters’ language use, which is unlike acquisition that can happen at a quick
rate, demonstrated a relatively large window to witness their reshaping grammar at different
interlanguage stages. Although the older sister did not exhibit clear signs of attrition, the
constitution of the younger sibling’s licit and illicit past tense usage varied every year,
reflecting her declining proficiency. At the same time, their irregular forms retreating to a
more rudimentary form provided an opportunity to support the competition model of irregular
past tense acquisition (Maratsos, 2000), which proposes that the correct irregular form and the
incorrect overregularized form compete until the licit form wins out. Their past tense accuracy
and error analysis demonstrated various past tense forms in competition that could produce a
different winner over different periods of time.
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College Students’ and Teachers’ Perceptions
on a Project-based English Performance Assessment

Seong, Myeong-Hee
Eulji University

seong@eulji.ac.kr

Abstract

The purpose of this study is to explore college students’ and teachers’ perceptions on a
project-based English performance assessment to see how students and teachers perceive and
understand it. To do this, a quantitative survey to 500 sophomore students who enrolled for
college English conversation course at a university near Seoul was conducted. A qualitative
survey was administered to seven native English instructors who taught the English
conversation program at the same university. The results showed teachers generally had
positive perception towards performance assessment and preferred speaking test over traditional
discrete-point test. However, they noted teacher workshops and rater trainings are necessary to
avoid rater bias. Students’ perception towards the performance assessment was different to
those of the teachers. They had rather negative perception on the project-based performance
assessment due to its subjectivity, time consuming and challenging factors. Yet, teachers and
students still chime in with the necessity of performance assessment. The implications of these
results, along with the future directions of this study were discussed. Also, problems of the
currently employed project-based performance assessment were emphasized and improvements
for future performance assessment were suggested.
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The Study of Long Distance Learning Related to Tourism English

Kim, Jonghee
Baekseok Art University
bell2@bu.ac.kr

Abstract

The purpose of this study is to survey opinions of students who took camera chatting classes
for tourism English, and find out best ways to develop tourism English teaching methods and
textbooks for communicative competence. Tourist guide communicative competence comes with
the linguistic competence of English with multiple skills on communication, which is the clear
knowledge on the subject matter, the appropriate way of transferring message, the proper
format of language, and consideration of audience reaction. In addition, there is a big demand
of need of new tourism English textbooks which contained student's requires such as authentic
materials and practical dialogues. In this study, I want to develop tourism English teaching
methods using camera chatting program for communicative competence. It targets Korean
university students who are majored in tourism, Therefore, this thesis is focused on not only
studying theoretical background on tourism English teaching methods but also researching
learner's needs and current tourism English materials market.
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the elementary English class. The Jowrnal of English Language Teaching, 12(1),
371-394.

Park, Ok Suk. (2005). A strategy for using foreign language on-line chatting in teaching
composition. Foreign Language Education, 9(4), 386-391.
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Machine Translation: Ignore, Embrace, or Banish?

Briggs, Neil
Hannam University

nrbteach@gmail.com

Abstract

It has not been long since web-based machine translation (WBMT) tools were the subject of
substantial ridicule. However, a major shift took place in 2016 when Neural Machine
Translation (NMT) was developed by Google as a replacement for phrase-based statistical
machine translation. This shift resulted in an initial BLEU score gain (a metric used to
evaluate the accuracy of translations) of seven points, whereas gains of only two points are
considered remarkable (Lewis-Krous, 2016). Of natural concern to language teachers is the
possibility that WBMT may allow students to produce linguistic output without engaging
cognitively in the language learning process. This concern is compounded incompetition-driven
education contexts where short-term achievement-related goals can dominate over goals
associated with the development of language proficiency. So, the question remains, what are
we to do as teachers? Evidence suggests that banning the use of such tools from the
classroom is relatively ineffective and can deprive students of potentially valuable learning
opportunities (Fountain & Fountain, 2009; Steding, 2009; White & Henrich, 2013). Given that
the accuracy of WBMT is bound to continue improving over time, and that it will almost
certainly be at the fingertips of our students when they enter the workforce, would it not be
better to teach them to use such tools effectively and analytically? This presentation reveals
the key findings from his recent WBMT study conducted in the Korean university context.
Attendees will be invited to discuss their experiences, concerns, and suggestions regarding the
use of WBMT in the classroom.

References
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Steding, S. (2009). Machine translation in the German classroom: Detection, reaction,
prevention. Teaching German, 42(2), 178-189. doi:10.1111/j.1756-1221.2009.00052.x.

White, K. D., & Heidrich, E. (2013). Our policies, their text: German language students'
strategies with and beliefs about web-based machine translation. Teaching German,
46(2), 230-250. doi:10.1111/tger.10143.

Author

Neil Briggs has taught in the Korean post-secondary context for nearly a decade. He earned a
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The Sociocultural Identities and Practices of Korean Adolescents
in an ESL Classroom

Shin, Inyoung
Namseoul University

iyyoo@hotmail.com

Abstract

Multicultural occurrences in educational settings are common features due to the increase of
overseas students studying in foreign countries. As a result, cross-cultural conflicts and identity
negotiation may occur when English as a second language (ESL) learners study in English
speaking countries. In case of second language (L2) adolescents, their sociocultural difficulties
in English speaking countries are overwhelming. This paper examines Korean adolescents’
sociocultural challenges and adaptation in the UK secondary classroom by means of their own
perceptions. In order to investigate this issue, qualitative research tools such as semi-structured
interviews and focus group discussion were administrated. Various components such as English
proficiency, duration studied in England, personality, aptitudes of subjects, learning styles, and
preferences for teaching approaches were intermixed to determine Korean adolescents’ cultural
adaptation processes in the classroom. Many of the students recognized differences of two
classroom cultures and educational systems and developed group affiliation and bicultural
identity. The others failed to overcome cultural discords and perceived not to be able to adapt
well in the British classroom. This paper discusses the appropriate culture education for
Korean adolescents to incorporate intercultural competence, bicultural identity and flexibility in
the multicultural classroom.
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cross-cultural adjustments. English Teaching, 61(4), 109-131.

Kubota, R. (1999). Japanese culture constructed by discourses: Implications for applied
linguistics research and ELT. TESOL Quarterly, 33(1), 9-35.

Lee, G. (2009). Speaking up: Six Korean students’ oral participation in class discussions in
US graduate seminars. English for Specific Purposes, 28, 142-156.

Author

Inyoung Shin is an assistant professor at Namseoul University. She studied TESOL for M.A.
and Ph.D. at the UCL Institute of Education. Her research interests include Bilingual Identity,
EAP and Online learning.



H
LRS

o) BA e

T

N

—

A% et AH a9

helenalee@ajou.ac.kr, my5329@ajou.ac.kr

% 1 A g g0 TR 9 ol B Y e
o O] B 7553 W K o] 101 13 o LT
»AO EO‘HOIMM‘HILO._ @%J. _6_! ,UILQ# HE

) TRy #
To s AT i Ao@lﬂl T Aj_t R

m%ﬂ% Fl e e %%EHM
i
il
i} O o "~ ol il
e Qo i,
Lf ,AE‘IF ,Ih/l AO._i a/E
;Oﬂ i _E o) % 014_60 ‘Iﬂdl < ﬂﬁﬂ
ﬂix. K of N ﬂ%éﬂA
p gy oA T B o T RO
2 ‘HﬁLaog SN
DT ar o oo™ T
Gl Eo K Nfo oy oK ~ o
BT BTN g s uaeéaga
mﬂ o T Aoﬂu =l leuﬁo Gl _,o_u
Jomwﬂwﬂoﬂvlﬂﬂldi folo riod E]ﬂ]ﬁ&lzﬁﬂl
o o &..%1414 _AFA ‘8O 0} %

o=
T T 5 w7 o
—_ EO O_E OnM ]1_ o} ,ﬁn_u \QH A o %O — Lol
Xﬂ&.ﬁﬂﬂ OL OL ﬂom_ﬁﬂ_ﬁﬁm .(NOEHHAFOAT

ﬂ
iﬂgJ&M&%ﬂ% TR oD

laye) ~—~
£3 1 ol RIS
Bo B ,5'1_ KO E_L & CT.COT‘.W O# ﬂﬁ

W B TR g
PO PRp STl I e
QH < ﬂ__AvA Lt 5 ;o_u _6_v HL dﬂEo ol ;7&

%Eh%@§#25%3§ﬂ GROL

B EB T s R o
g% £ bR oo, T
o O ) ]Jl;lﬂﬁo»wﬂ Nl rlo
B i N\ ﬁE ﬁ_.: M o o S ;oe
H.tﬂ_.C B uﬁﬂ»]ﬂ Nao| N .i_rdu,mﬂﬁﬁ.ﬂﬂ

References

T A o
(U
Jo ® T
To
NoT R
o N W
Ho
S Am .
3o _m_. ™,
;OL
CRCY
bo o ol
T OB
ZO A~
A
4 Hr
T o
Lo
ATMQ
— 5 5
DT o
0 @E o
T SB oy
oty G
7 (;O_l
50 ﬂw E.w o
E RS P
= N Hoad
S8 A A
= Bo = k) < .
S Q5
TE
i T 2 &
NS <
TR N S0
— O o
o U o . ]
R W
B B R
o X' o

=10 i
[
B3 R B

3 wAbe o}

Education Revie

u@%

[e]
‘q‘
U},
o]

2015 704
5}
S

42D



37hjki
Jklm@hanmaﬂ net

W=
ﬂVuﬂ]._h/w,_t4ﬂ,_ﬂa
ﬂ]%Wm%%%@
SRRt o Mo B
\‘HOE‘A ‘WEOO#EAT\HW/ J!. N WO a.lv .
jorﬂ O o | <T 1 Io g S =
B M T N o= £ 3 £ 8 T
T OtAToLOMﬂ s o EN 17 < B
0 JIO#EE — M < or A o = N o
= .Wﬁﬂﬂmmﬂ% . ST 5, a3 Ny E
=T EIE B 5 5 ¢ S < <
B A g M o T T 2 I S =
< o q]MM\_LI 3 o7 é.e Ea ~ ,AE . m .W w b
ST Eoge™ 5T EOR By o o . § %% )
JERCRCS: ik X o o 2. g or
T NP I ju}ahﬂo W < R~ ERV N B
T =N =" = <= 2 = N
= {z o} ﬁo:o ~00R _ g 5 B
Plo X — orl.]r,_ 0 L3 g = 8o )
_zjlawaﬁo TR ° 3 % S g S 3o
Jod]rlurmogﬁr o RE R g Z° 3 % ulo
T mod L L OO 58 X
Hoﬂqo%mi;ﬁma.@ BT ok +~ <7 = P us
%zﬁﬂﬂoﬂoﬁ M AF = m E Hog A s % m 3 A1
ﬂnfgﬂ?} Vxm = T =3 ~ SO S Y
fuoméﬂ o T A 337 3
Eomeﬂﬂe ﬂﬁaﬁﬂ Maﬁ p bjo 28 SEy ¥ =g
T T g ¢ SBF LB i
_ dluIA B o A el B A 8 8 Wom g s
~ sl X 1 g% 8%
N o K o Ll BT S s = o
2 Hmmazo 5w o W L Z = 258 % N
MH%?WL WM 10350 b I 0¥ S g % Wz <3 .
vl ﬂ%.i%q _ O N _53.3 Hw g 4 80 P B ¥
FoET g = Gro S S.E§ S 495 -
LK mﬂﬁ_#ﬂoﬁo%% wﬂ.umny S w923 8
aﬂﬂ@ﬂ.ﬁﬂmﬂﬂﬂ 2%%@1@ 3 CE% =383 il
de;.auﬂo ﬂﬂﬁﬂﬂ ~ M ),AT.W)\z.\SJ.mW M.,W S MN nA =
z%ﬁowhﬂa&uﬂwg SN Semis .S 38 <z
REwLo ks SESEZEotE 85 oIS :
3 :ﬁﬁfm%@_ﬁm £ L e JE°E dr
mﬁi%%ﬂs@ﬁ = s%m%ﬁ&%mwg mmmumuwm i
..MOE uWﬂﬁﬂlﬁTafoﬂ 2N QT z,#oﬁ/n_ﬂ.oo,ﬂ\ =N .le%e %
I > Bo o = ~
Gt _ XOTY s Q Borol : Sh S 8o
< X T Plo ) ™ <0 g o .1 boar Ny — 5 S ERT °
L S L) et Ve 980 %
o T 0 = o & (S T EEE 8 .35 LS § A
) orlﬂ. 5) = < &)
= or = o 8o B- = .50 hea S ™
[~ 2 o_u hall &n 1 Ao S 5} _ S ol
Har o om X g2 2~ S o s =
i oy £= 2 SIOR-RS =
s = s 2 $ 5 R o
AT T g & ° 5 =
£ 83 -hE
N =]
A ﬂﬁom‘h

22



ellybyu@konkuk.ac.kr, mjeonl@konkuk.ac.kr

i gof Al e o &

Abstract

T AR Moo Tl (- o T RAFH T 7T BT6 B B o R
R S S 5% LT T
e R T g~ S AR
ﬂ;oXH._,._O _LUT_X ﬂA_IO Eaﬂﬂﬂ =R NS “AIAU\_.&U
ﬂl&ﬂ%@$Aﬂ§%Eﬂéﬂﬂﬁ. = 32 i =2
G tan T S e T ) El il
o_aM_lﬂnm ) ﬂrx_%oﬂﬂ;dﬂ 0 Mﬂﬂxnoﬁﬂoﬂ_nu 9 UlEo Mm .on
= X ~oH o = poR
B wjr X haﬂ}zm_]ﬂiuvm ozl 23 Nl 27 1 I
T A L W™ gox 5 X o o X =0 o H®
™ 19 T N B iﬁATﬁo]L&uLeA o ~ _ﬂﬂll 5
ﬂooﬁﬂﬁoﬂlmﬂ o TR A TP ] 7m X 2 =T Nfo o ™
o__ T3 X0 ! S N T =0
NS o By B KO —TEE s 3 8 __®OK
N e S Bk o™ s ® W ok < T R
J|OOO ,9' ,A#:A ]ULIdEdI . LOE —_ S JvO\_lw_@l ﬂﬁ” )
x Q" o TN S H hiles 83 K
O AP CCTIO X BB, = 8 W g
il NI 2 TR o 3 TLE ome
s T A L SRR TR =8 iy (3
Mo~ S B ETD SRR o 2 S xS
=3 N Foo W& J|J7|mwéﬂ o) A H_.]Léa E ki
ol mﬂe__dm%wﬁmﬁ 20 = Arg oz Gl TR I o
o P PRodorr (B BTG °% o B
ST T i w ol E iy T 2 S RN
° T 70T Ail]ﬂhﬁawﬁ ertﬂﬂﬂﬁ S5 ﬂﬂﬂn;l 9
1_|_ vAOvA ‘m./l ‘M 7;0 OL .HL s O ﬂ\.mﬂo % m o ‘HH‘WN_ m‘x‘m‘._
X ﬂrmn_/nSﬂo,ni R g Njm 2 ol iy o
k2 E. o| M azT_dﬂ NEE A Ch 3 g -n BOmr~
ﬂodﬂwﬂEﬂuPﬁd Xuvi JIEELl ‘o|oEqJ._| = o KT - <R
o 3 BB E T Aoy oo g © Cal W
B N T o £ R I
ﬂ 2,9!,._ »AE H_t‘l o~ N ,.;L‘OI Erv_fofl ;Q# .m 70 ol EE
of o i Sy (R A s et ] Y] oy S o iﬂﬂ = E]
ATBEN TN - T e P £ Ry
o ﬂﬁoﬁo@Mw ATﬂlﬂLQHﬂaﬂiw SN _M_;iﬂ ‘.__/;Mﬂlgmo
CNE TR S i Il e E o i
e NIF o or ro T O_EE S 4 = ]
R g e s S wE REE
B TN e B gy . 8 LB
bl ol SR == e 2,
ﬁ%%ﬂ%ﬂﬂﬂ@wﬂ%wu@ of B g o7 S 5o = P2y
Ry SHﬂﬂﬁﬁOOEAT Nodﬂ:i - e @ < w..B_ B A ofr MA|o =)
_Erﬂr@ﬁ @Iy SRS _ﬂﬁﬁw g g4 oA
In R Z g g 233D pdly T HT
o SR M N R - TR S s, RBLT
TRXIAOTE e T & g EXM® oo
R AT ROR WROG KW H MoRIBIT g 8 Z N TE IR





